
Common language and approaches used by teachers at 

Northstowe Secondary College 

 

We expect all Northstowe colleagues to use our Teaching and Learning Standards to inform their 

planning and delivery of classroom practice.  The Standards have been informed by six key 

pedagogical principles identified in ‘Making Every Lesson Count’ (Allison and Tharby, 2015).  All 

colleagues are expected to implement these principles using a ‘tight but loose’ approach; teaching is 

firmly rooted in the evidence informed strategies underpinning the principles, yet delivered in a style 

that is authentic and unique to each individual teacher.  

We do however have ‘tight’ expectations of some common language and approaches that we want 

all Northstowe teachers to incorporate into their teaching.  We have outlined these below in the 

form of FAQs.  

 

What term should I use to talk about Schemes of Work (SoW) or Schemes of 

Learning (SoL)? 
At Northstowe, we refer to SoWs or SoLs as Learning Chapters (LCs).  This helps to emphasise how 

each unit of study is part of an overall story, with people, themes, concepts and ideas that will 

reappear over the course of the curriculum.  By framing the knowledge and skills studied in a 

Learning Chapter within the context of a ‘story’, we appeal to a fundamental, age-old human desire 

– listening to, and telling stories.  

In addition to the simple enjoyment of learning the story, cognitive science also suggests that, “the 

human mind seems exquisitely tuned to understand and remember stories -so much so that 

psychologists sometimes refer to stories as “psychologically privileged,” meaning that they are 

treated differently in memory than other types of material.”  

Please refer to the following links for further reading: 

https://teacherhead.com/2018/09/23/great-teaching-the-power-of-stories/ 

https://www.aft.org/periodical/american-educator/summer-2004/ask-cognitive-scientist 

 

What do you mean by a KS3 apprenticeship curriculum, and substantive & 

disciplinary knowledge? 

At Northstowe we recognise that expertise is the culmination of years of study and practice; we use 

KS3 as a time to explicitly and incrementally build up the substantive knowledge and skills that 

students need to develop, as apprentices of the subject, on their journey towards disciplinary 

mastery at KS4 and beyond.  A diagram to illustrate this approach is found here. 

 

How should I introduce students to each new Learning Chapter? 

When beginning a new Learning Chapter, we take the time to: 

• Help students see the links between what they’ve studied before, what they’re going on to 

study, the connections with other subjects across the curriculum, and where appropriate, 

links with Higher Learning and careers. 

https://teacherhead.com/2018/09/23/great-teaching-the-power-of-stories/
https://www.aft.org/periodical/american-educator/summer-2004/ask-cognitive-scientist


• Explain what the end-point piece of ‘Beautiful Work’ is that they’re working towards in the 

Learning Chapter e.g an essay, performance, investigation product etc 

• Use a Big Question to help pique curiosity for what students are about to learn and provide 

purpose to the subsequent ‘investigation’ through learning.  Further reading about what 

makes a good ‘Big Question’ is found here.   

• Inspire students with further reading and enrichment ideas linked to what they’re about to 

study. 

A template for how Learning Chapters can be introduced is found here. 

 

Should I display Learning Objectives for each lesson and should students 

write them down? 

We want students to have a clear understanding of the purpose of each lesson and how it fits into a 

bigger picture of their learning.  It needs to be communicated in a language that is meaningful for 

students and deal in the tangible small steps of their learning, as opposed to overarching assessment 

style objectives.   

We use ‘In this lesson we will…..’ and ‘…so that….’ phrases to help us explain and contextualise the 

purpose of students’ learning in each lesson. 

We don’t require students to write these sentences down. 

We begin lessons with high challenge for everyone and don’t cap our aspirations for students’ 

learning by using statements like ‘all/ most/ some’. 

A template for how learning purposes can be shared with students is found here. 

 

How should I start my lessons? 

Each lesson should begin with a starter activity that students can complete quickly and 

independently as soon as they enter the classroom.  Each teacher has access to a class set of mini 

whiteboards to support with starters. 

Alongside subject specific starters, students should become familiar with a routine of common 

starters that are used regularly, and range from: 

• Quizzes based on declarative knowledge ‘I know that…’ i.e. facts and vocabulary e.g. the x8 

times tables; the photosynthesis equation; the definition of newly learnt terms etc.  Quizzes 

should promote spaced retrieval of knowledge and include some questions that refer to 

previous learning (e.g. last lesson, last week, last term).  

• Short tasks that require students to practise procedural knowledge ‘I know how to’ e.g. 

punctuate correctly; use noun phrases to expand sentences; use a formula to answer a 

question; do a warm up that will stretch my leg muscles etc.  Tasks should promote spaced 

retrieval of knowledge and refer to current as well as previous learning.   

• ‘Because/ but/ so…’ sentence starters that promote critical thinking and disciplinary 

knowledge.  ‘Because/ But/ So’ Sentence starters should encourage students to make links 

within and between Learning Chapters.   

Examples of lesson starter slides can be found here. 

 

https://www.english.com/blog/what-is-so-big-about-big-questions/


How should I teach students new vocabulary? 

An integral part of our lesson planning involves reviewing the textbooks or articles that will be used 

in the lesson, and identifying any vocabulary that will need to be pre-taught.  We also identify key 

vocabulary that we want students to use/ engage with during the lesson. 

This vocabulary need to be explicitly taught and we have a common template for the PPT slide that 

is used to do this, which includes: 

• A student friendly phonetic pronunciation of the word 

• A brief, student friendly explanation of the word – www.vocabulary.com is good for this 

• Visual image to support the meaning of the word 

• Synonyms and antonyms of the word, where appropriate 

• An example of the word in a sentence 

• Any memory hooks that can be used to support with learning the word 

When explicitly teaching a word, teachers use the ‘I say/ You say’ technique which requires students 

to copy saying the word aloud in response to the teacher saying the word loudly and clearly. 

Frequent opportunities should be taken to re-visit explicitly taught vocab through starter activities 

and lesson games, as well as the RoK (Retrieval of Knowledge) Tests that take place at the end of 

Learning Chapters.   

We use the phrase ‘upgraded vocab’ when celebrating students’ word choices or encouraging them 

to develop their vocabulary – either in spoken or written language.  This phrase describes vocabulary 

that is more sophisticated and/or accurate (i.e. Tier 2 and Tier 3 vocab). Further reading about Tier 2 

and Tier 3 vocab is found here.   

As teachers create vocabulary slides for individual lessons, we also save these slides onto a 

centralised PPT within our subject area that acts as a bank of all the Subject Vocab that is being 

explicitly taught to students.   

 

Is there a ‘House Style’ for designing PowerPoint Presentations used in 

lessons? 

We don’t have a specific ‘House Style’ for PPTs however, when designing slides, we aim to reduce 

the cognitive load on working memory through careful use of font size and colour, images, revealed 

sequence of information, and blank space ratio.  Further guidance can be found here.   

 

Is there a ‘no hands up’ policy in the classroom? 

We don’t have a blanket ban on accepting answers from those with their hands up as we believe it’s 

important that students should have the chance to put forward answers and ideas that they are 

proud of.   

We do however use a ‘Targeted Questioning’ approach to selecting which student we want to 

answer a question, and we explain to students that we will ask questions of them whether they have 

their hand up or not.  Given the importance of questioning as a formative assessment tool, it is vital 

that all students have questions asked of them. 

 

 

http://www.vocabulary.com/
https://learningspy.co.uk/literacy/closing-language-gap-building-vocabulary/
https://impact.chartered.college/article/using-cognitive-load-theory-improve-slideshow-presentations/


Do I need to set homework and what should it consist of? 

As part of the CMAT family, all schools refer to homework as PREP (Preparation-Revision-Extension-

Play).  At KS3 we set weekly PREP for Maths, English, Science, French and Humanities (History & 

Geography), with each subject activity taking approximately 15 mins to complete. 

The remaining subjects may set PREP from time to time, and on a regular basis will encourage 

students to take part in extra-curricular activities, join clubs outside of school, and pursue hobbies 

and interests that will enrich their enjoyment of the subject. 

All PREP must be set via ‘Show My Homework’ (SMH).  There are 3 main types of PREP that we set: 

1. Read a subject relevant article from ‘The Day’ and write a brief bullet point summary, and 

responses to the ‘You Decide’ questions.  This PREP task should be set as an ‘Assignment’ on 

SMHW.  Students should upload a photo of their written response or type it directly into the 

SMHW app.  Through using SMHW assignment, it enables completion of the task to be easily 

monitored by the teacher.  

Students can be quizzed on their comprehension of the article through a lesson starter, and 

contribute their thoughts on the ‘You Decide’ questions through a class discussion. 

Northstowe has a subscription to ‘The Day’ and all students can access the articles online. 

(cmoss@northstowesc.org/ N@rthstowe4)  

An example of a lesson starter linked to PREP can be found here. 

2. Quiz on spellings, vocabulary and/or facts through a quiz designed on SMH, or another 

online programme e.g ActiveLearn.  An example of a PREP quiz on SMH can be found here. 

3. A specific activity set by the teacher to support with students’ learning and/or revision. 

We avoid setting PREP that involves ‘Hobbycraft Homework’ style activities that can often consume 

large parts of a weekend and require high levels of adult input e.g designing a solar system using 

papier mache, baking a cake in the style of an Anderson shelter etc .  We believe this style of activity 

can further disadvantage some students who may not have the resources or adult support available 

to them at home.   We encourage teachers to suggest creative, further enrichment tasks linked to 

their subject, but not to set them as compulsory PREP activities.  

 

What should students’ books look like? 

Students must present their work neatly, and wherever possible should not take their books home 

so they avoid getting lost or tatty. 

Teachers must: 

• Read students’ work completed in books after approximately every 6 hours of lessons, and 

a teacher initial and date is written in the margin.   

• Use the Northstowe Marking Symbols to highlight in the margin a targeted number of 

errors that they want students to correct.   

• Record their feedback on a Whole Class Feedback Sheet as opposed to writing individual 

comments in each student’s book.  Please keep a copy of these WCF sheets. 

https://theday.co.uk/
mailto:cmoss@northstowesc.org/


Students should correct errors and respond to all feedback using a green pen. 

What term should I use to describe activities where students respond to 

feedback?   

At Northstowe we refer to ‘Practice for Progress’ lessons where students respond to feedback by 

correcting and /or improving their work.  In other schools, these type of lessons or activities can 

sometimes be called ‘Closing the Gap’.   

We refer to ‘Practice for Progress’ lessons to help emphasise the importance of practice when it 

comes to making progress, and to reinforce our expectation that all students should aim to make 

progress, no matter how big or small the gap is that separates them from their peers.   

 

What term do I use to describe the piece of work that students complete at 

the end of a Learning Chapter or sequence of Learning Chapters? 

We use the term ‘Beautiful Work’ to describe the end-point piece of work – be it in the form of an 

essay, story, performance, experiment, test, picture or product.  By using the word ‘beautiful’ we 

draw attention to the pride we hope students will take in the work they produce, and the 

expectation we have that students will need to spend time practising, redrafting and rehearsing 

before they produce something ‘beautiful’.  Further reading on this approach can be found here. 

Teachers should compile examples of ‘Beautiful Work’ throughout the year that can be used to 

model expectations to students in subsequent years. 

 

How frequently am I required to set summative assessments?   

A RoK Assessment (Retrieval of Knowledge) is set at the end of each Learning Chapter (or Learning 

Chapter sequence) to summatively assess substantive knowledge (declarative i.e I know that… and 

procedural i.e I know how to…), and to help target interventions across the year group.   

RoK Assessments involve a short test that is designed in-house, based on an approximate 70/30 

question composition (70% recently acquired knowledge/ 30% retrieved knowledge from earlier 

learning) and a % score is recorded centrally on SIMs. 

In certain subjects, ‘Beautiful Work’ such as essays or performances may also provide further 

evidence of students’ declarative and procedural knowledge, with summative judgements made of 

students’ progress towards independent mastery of different skills.  

There is no expectation for teachers to award an overall summative mark to end pieces of ‘Beautiful 

Work’ that a Learning Chapter may culminate in.  Whole class feedback on student examples of 

great ‘Beautiful Work’ should be explicitly shared and celebrated. 

Extended Tasks (ETs) are designed in departments to provide a summative assessment of the 

substantive and disciplinary knowledge that students have accumulated over a period of time.  They 

are completed at least twice a year and used as the basis for measures of progress and indicators of 

future attainment, which are reported to parents in the bi-annual Progress Reports.  

 

 

 

https://modelsofexcellence.eleducation.org/resources/models-excellence-ron-berger-explores-what-standards-really-look
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Northstowe’s Teaching and Learning Standards 
 

Challenge - so that students have high expectations of what they can 

achieve 

Explanation - so that students acquire new knowledge and skills 

Modelling - so that students know how to apply their knowledge and 

develop skills, and have a tangible sense of what they are aiming for 

Purposeful practice - so that students achieve fluency and transfer 

their learning from short to long term memory 

Questioning - so that students are made to think hard with breadth, 

depth and accuracy 

Feedback - so that students further develop their knowledge and 

skills 
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NSC’s Marking Code 


